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Multicultural education addresses different cultures and ethnic groups within the
school system. Each ethnic group is unique and reflects its own diverse learning style.
Diversity can be a positive element because it empowers individual differences and not
deficits. Educators must value diversity within the classroom and set goals for students
that reflect the tolerance for cultural differences and learning styles. This may be seen
in learning materials, textbooks, projects and presentations on various ethnic groups.
Schools must be responsible for fostering and nurturing cultural understanding. In
essence, a major goal of multicultural education is to ensure and improve academic
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This introductory chapter will explain that it is important for individuals,
especially educators, to be aware of diverse cultures in our society. Individuals are
different and reflect their unique cultures, folkways and mores and have unique
learning styles. It is not and will not be beneficial for teachers to instruct all students
in the same manner because of their diverse learning styles experienced in the
classrooms. Multicultural curriculum and education can allow for ethnicity and
cultural backgrounds as an integral part of the learning process without teaching
inequality or separatism. Williams* stated that there is a true need for multicultural
education in colleges and universities because of race and peer relationships that
influence students.
The awareness of diversity within our nation and our schools has been
addressed by researchers and educators. Hu-Dehart^ stated that our population is
rapidly becoming colored and increasingly more diverse in race, ethnicity, religion,
language and other cultural expressions. Thus, the variety of learning styles seen in
school aged children should be addressed according to these diversities. For instance.
*Michael Williams, "Racial and Ethnic Relations in American Higher
Education: The Exclusion or Inclusion Model," Vital Speeches of the Day (January
1992): 174.
^Evelyn Hu-Dehart, "The History, Development, and Future of Ethnic Studies,"
Phi Delta Kappan (September 1993): 50.
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Willis^ stated that black children learn differently based on their heritage.
Cooperative learning is a useful strategy to use with them because of a heritage based
on a communal life of sharing and not exclusion. Teaching through Western
traditional methods will not enhance learning, instead it limits and eliminates students
of ethnic groups’ learning processes.
This study will reflect the general awareness of diversity in contemporary
schools and how each student can learn significantly and benefit from multicultural
educational settings and teaching styles. The research evolved from the researcher’s
interest in the improvement of the school systems by enhancing the learning styles of
all children. The researcher reviewed journal articles that focused on the nature of
diverse learning styles in the schools and how educators can intervene and change this
system. The issue of multicultural education is cited by Banks'^ as inclusive of a
concept of progressive educational reform.
STATEMENT OF THE PROBLEM
The problem addressed is two-fold: first, to thoroughly analyze the existing
literature on multicultural education and secondly, to critically evaluate that literature.
The study will address the need for educators to be aware of the concept of diversity,
especially in the classrooms, and teach accordingly. Students from different cultural
^Madge Willis, "Learning Styles of African American Children: A Review of
the Literature and Interventions," The Journal of Black Psychology (Fall 1989):
49.
'‘James Banks, "Multicultural Education: Characteristics and Goals," Journal of
Social Issues (1990): 2.
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backgrounds almost always have different learning styles. Therefore, the traditional
ways of teaching in mainstream America should regard, encourage, and enhance these
learning styles. Most children of ethnic groups tend to suffer educationally,
multicultural education can address all students’ educational needs in the classroom.
PURPOSE OF THE STUDY
The purpose of this study was to discover the level of pluralism and diversity
in contemporary classrooms. Mainstream America’s way of teaching is limiting to
minority groups because it does not address diversity. To promote awareness of this
fact, attention should be given to a more effective form of teaching, i.e., multicultural
education. Therefore, the curricula must be changed and teachers must be trained in
diversity, students’ language and backgrounds. The nation is steadily changing and to
produce effective future leaders, the school system today must be aware of a
pluralistic society. More specifically, the writer sought information useful in
answering the following questions:
1. What type of literature on multicultural education is available?
2. What is its qualitative value?
SIGNIFICANCE OF THE STUDY
The significance of researching the information presented on multicultural
education was to illustrate the presence of diversity and cultural differences that is
present in contemporary schools. The writer believes this study is significant to
administrators, teachers, counselors, psychologists, students, and parents. The findings
may be useful to these persons in providing relevant, recent and substansive information
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useful in revising curricula and other school sponsored activities to students of various
cultures.
ASSUMPTIONS
In carrying out this study, the writer made the following assumption:
1. The published literature was honestly written and it represented authors’
opinions about multicultural issues.
2. The available published literature, on Multicultural issues, accurately reflects
work done on this issue.
LIMITATION
The writer’s review of the literature was greatly restricted to the works of a few
people.
DEFINITIONS OF TERMS
The following significant terms are defined as they are used throughout this thesis:
1. Anglo-Saxon defines a person who is of English descent.
2. Civil Rights Movement is defined as an organized group that is working
toward receiving rights that are quaranteed to an individual by virtue of citizenship.
3. Cooperative learning reflects the type of learning that incorporates a joint or
group effort interests of a competitive method.
4. Culture is defined as a particular form or civilization, belief, custom, art and
institution of society at a given time. Culture also consists of the behavior patterns
symbols and other human made components of society. It is the unique achievement
of a human group that distinguishes it from other people.
4
5. Curriculum is defined as a course of study offered or required by an
educational institution for a successful completion of a degree.
6. Empowerment is defined as the state of belief in one’s capability to act with
effect and achieve goals.
7. Ethnicity is defined as of or relating to a racial, national or cultural group.
Ethnic groups are types of microcultural groups within the United States that
have unique characteristics that set them apart from other cultural groups. They
have a historic origin and a shared heritage and tradition.
8. Folkway is defined as a traditional way of acting or thinking shared by the
members of a cultural group.
9. Language is defined as the sounds, words and combinations of words that
constitute a system for the expression and communication of thoughts and feelings
among a group, such as those with a shared history or set of traditions.
10. Mainstream America refers to the traditional or trend of America in relation to
education and school policies.
11. Melting Pot Theory refers to a mixture of ethnic differences that would form a
new person and new land.
12. Mores are defined as the moral customs and rules of a social group.
13. Multicultural education is defined as an instructional program that
accommodates the diverse needs of racial and ethnic minority students in the
classroom.
14. Multiethnic education is used interchangeably with multicultural education.
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15. Pluralism refers to the composition of mosaic ethnic groups and their diverse
mores within society.
16. Salad Bowl Theory refers to the uniqueness of each ethnic culture and how
such differences contribute to society.
17. Tracking refers to a process that is used by administrators and teachers to
place students in groups or classes that reflect high or low achievement.
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CHAPTER TWO
REVIEW OF RELATED LITERATURE
This information is organized into sections. This enables the writer to use a
logical pattern for the selection and inclusion of relevant statements.
Historical Aspects of Multicultural Education
In the literature cited, many authors agreed that the Civil Rights Movement in the
1960’s and other uprisings for black minorities established a desire for equal rights in
employment and education. The lack of multicultural educational programs can be
traced back to the social unrest of the sixties. Brown* stated that African Americans
started a quest for their rights that was unprecedented in the United States. A major
goal of the Civil Rights Movement was to eliminate discrimination in public
accommodation, employment and education. In agreement. Banks * pointed out that
African Americans and other minority groups (Mexicans, Indians, Asians) demanded
schools and other educational institutions to reform their curricula so that it would
reflect their experiences, histories, cultures and perspectives.
The civil unrest of the movement also caused educators to move in the direction of
establishing instructional programs and organizations that would accommodate the
diverse needs of neglected racial and ethnic minorities. Williams^ stated that in an
*Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 27-31.
^Cherry Banks, "Restructuring Schools for Equity: What We Have Learned in
Two Decades," Phi Delta Kappan (September 1993): 42.
^Brenda Williams, "Educating for Cultural Diversity in the Elementary Schools,"
Journal of Teacher Education (March 1992): 141.
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effort to meet the needs of minority students, programs such as Compensatory
Education, Ethnic Studies, Urban Studies and Head Start were created. The Ethnic
Heritage Studies Act of 1972 was implemented for better understanding one’s heritage
and the heritage of others. The Teacher Cooperation was an organization established
in 1966 to improve the educational opportunities of the poor and minority students.
In 1979, The National Council for Accreditation of Teacher Education was
implemented so that multicultural education would become a part of the teacher
educational program.
Several authors agreed that the Civil Rights Movement influenced minorities to
fight for their civil rights as individuals and citizens. Attention had to be given to the
mistreatment of minorities in education. Teachers were not prepared to teach students
of different backgrounds, cultures and languages. Therefore, educational programs
had to be established in order that all students would be taught accordingly and
teachers prepared for the diverse learning styles in their classrooms.
Multicultural education brought attention to, and the awareness of, diversity in the
nation and schools. The writers took interest in this awareness and agreed that
multicultural education would serve as many things to educators and students. For
instance, a better understanding of one’s culture eliminates hatred and discrimination
that are experienced by educators and students alike.
Overall, the Civil Rights Movement was a building block for all Americans,
especially minorities. Great accomplishments resulted through the movement. One in
particular, multicultural education, brought awareness of diversity and the need to
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accept different cultures in society as well as in our schools. Today, this is still
important and should be addressed so that all students are receiving the best education
possible.
Awareness of Diversity in the Nation and Schools
History has illustrated the various differences in people regarding their cultures
and how we as human beings attempt to adjust or choose to discriminate against other
cultures. Our nation is sociological but we are deeply divided along the lines of race,
gender, cultures and class. People from different cultures must reach out beyond
their cultural and ethnic borders of ignorance in order to create a common civic
nation.
Demographic Changes
Significant demographic changes have taken place in the United States in the last
several years. Hu-Dehart* explained these changes in great length and how they have
and will affect the schools’ populations. Since 1965, when the United States
immigration laws eliminated the national origins quota that favored immigrants from
Europe, Asia, Latin America and the Caribbean Islands have, for the first time, out¬
numbered White European immigrants to United States. As a result of these
immigration patterns, the United States population is rapidly becoming colored and
increasingly more diverse in race, ethnicity, religion, language, music, art, literature
and other cultural expressions. Increasing numbers of people of color will continue to
*Evelyn Hu-Dehart, "The History, Development, and Future of Ethnic Studies,"
Phi Delta Kappan (September 1993): 51.
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fill the schools and work force. Our educational systems at all levels not only must
reflect the nation’s diversity in its student body, faculty and curriculum, both must
also seek to achieve comparable educational outcomes for all groups in society.
The need for new or revised pedagogy is crucial because of the rapid shifts in
demographics. Gambino’ cited California as an example of a state that is undergoing
several demographical changes. California has a variety of ethnic groups in their
schools. Hispanics account for 31.4% of the public school enrollment. Blacks are
9%, Asians and others are 11%. These groups total 51.3% of California’s school
enrollment. Whites of all ages account for 58% of the entire California population.
Demographics predict that one out of every three students in the public schools will
be an ethnic minority by the year 2000.
Multicultural education is the first step toward empowering all students to a global
society. Multiculturalism, is about difference, but not difference as a deficit and not
difference as something wrong, but difference as diversity and diversity as a valued
added phenomenon. Ladson-Billings‘° pointed out that the real aim of
multiculturalism is unity through diversity. Agreeing with this. Gold" stated that
multicultural education is based on the fundamental belief that all people must be
^Richard Gambino, "From The One, Many: The Multiculturalistic Threat,
Current (November 1992): 35.
^°Gloria Ladson-Billings, "The Multicultural Mission: Unity and Diversity,"
Social Education (September 1992): 308.
"Milton Gold, Carl Grant, and Harry Rivilin, In Praise of Diversity: A
Resource Book for Multicultural Education (Washington, D.C.: Multicultural
Education Publication, 1977), 86-100.
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given respect regardless of ethnic, social or culture and religious backgrounds. Once
students become aware of one another, ignorance, misunderstanding and racial
conflict will begin to disappear from the classroom and later, the society. Therefore,
minority students may raise their self-esteem, improve school performance and reduce
dropout rates.
Ethnic diversity is a positive element in society because it enriches a nation and
increases the way citizens can perceive and solve personal and public problems.
Corner^^ explained that pluralism also tolerates differences and prizes the values and
potentials of diversity and the potential wealth that lies in diversity so that self respect
and respect for others can be a part of the American life and culture.
In the researcher’s opinion, the concern for and the awareness of cultural
pluralism should serve as solutions to the problems of a society that is composed of
mosaic ethnic groups. Understanding and knowing about different cultures aid in
eliminating ignorance and mistreatment of others because of their differences. The
previously mentioned authors made valid points when stating that differences do not
illustrate deficiency and such diversity should be tolerated because of the richness it
offers a nation.
Everyday we are experiencing demographical changes and we should no longer
ignore these changes. Schools and society must come together and work toward a
common goal of accepting the facts of a more colored nation which is described by
'^Trevor Corner, Education in Multicultural Societies (New York: St. Martin’s
Press, 1984), 11-20.
11
many researchers. Before effective changes can be made in education, we must come
to an agreement that there is a need for multicultural education because we live in a
multicultural nation.
The Purpose and Goals of Multicultural Education
American education was driven by an idea which was based on the conviction that
people from diverse religions, cultures and ethnic backgrounds could be welded into a
single nation sharing a single culture. In other words, Brown’s^^ Melting Pot Theory.
The Melting Pot began as a play which illustrated ethnic differences that would mix
and evolve into the emergence of a new person and land. Unfortunately, ethnic
groups were at the bottom of the racial status and Anglo-Saxons were at the top of the
racial status. Corner*^ agreed with this by stating that the United States was seen as a
Melting Pot that was expected to mold all of our country’s ethnic diversity into a
single common amalgam. Each ethnic group has important traditions that mark its
cultural identity. Their diversities can allow all cultures to enhance the society and
express one’s particular lifestyle and customs. This is referred to as the Salad Bowl
Theory or cultural pluralism.
The core of multicultural education is the study of respecting all people, including
their customs, history, traditions, values, beliefs and inspirations. It also incorporates
the idea that all students regardless of their gender, social class and racial or cultural
‘^Thomas Brown, Teaching Minorites More Effectively (New York: New York
Press, 1990), 40-50.
‘'Trevor Corner, Education in Multicultural Societies (New York: St. Martin’s
Press, 1984), 13-20.
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characteristics should have an equal opportunity to learn in school. Banks’* explained
that multicultural education is also a reform movement that is trying to change the
schools and other educational institutions for all students. Therefore, a major goal of
multicultural education is to ensure and improve academic achievement.
Multicultural education helps individuals to gain greater self-understanding by
viewing themselves from the perspective of others’ culture. This provides students
with cultural and ethnic alternatives that encourage understanding for one another’s
traditions. In reference to culture, Corner’* stated that culture is a dynamic field
within which and through which individuals make contact with one another. To live
within a particular culture is to understand, in a way, the experiences of those around
you. In another, yet similar perspective, ethnicity is the language, culture and
tradition of people which should be regarded as unique but not different or negative.
With this in mind, another goal of multicultural education is to show that being
different does not mean inferiority or superiority. One can be different and equal at
the same time.
Many of us were reared to accept that a white middle-class culture is the norm of
society. Garcia’^ pointed out that because of this form of thinking, ethnic groups
became victims of an intellectual and educational oppression. Multiculturalism
’*James Banks, "Multicultural Education: Characteristics and Goals," Journal of
Social Issues (1990): 3.
’*Trevor Corner, Education in Multicultural Societies (New York: St. Martin’s
Press, 1984), 16-20.
’■^Jesus Garcia, "The Changing Image of Ethnic Groups in Textbooks," ^hi
Delta Kappan (September 1993): 29.
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includes the oppressed people and the enlightened people who are oppressed, too, or
at least deprived of information. Traditional American pedagogy or mainstream
America perpetuates the underachievement of students of color. Darder** claimed that
the educational objective is for students to able to adapt to the existing configurations
of power that make up the dominant society.
Multicultural education has been a highly political change strategy in that many of
its writings are attempts on the part of individuals who resist changes. Education
should help all children acquire knowledge that empowers. Knowledge that is
generated and learned within the context of everyday life structures how students
think about themselves, their world and experiences.
Multicultural education values diversity and sets goals for students that reflect the
tolerance for differences. Gollnick and Chinn*’cited the following goals: 1.) to
learn basic academic skills, 2.) to acquire the knowledge of the historical and social
realities of the United States, 3.) to overcome the fear of differences that lead to
cultural misunderstanding and intercultural conflicts, 4.) to function effectively in
one’s own cultural setting as well as in others and 5.) to understand the multicultural
nation and interdependent world that one lives in.
The writer believes that with every educational policy there must be a purpose and
a goal that is agreed upon by members of that particular organization. Writers have
**Antonia Darder, Culture and Power in the Classroom: A Critical Foundation
for Bicultural Education (New York: Bergin and Garvey, 1991), 112.
*’Donna Gollnick and Philip Chinn, Multicultural Education in a Pluralistic
Society (Columbus, Ohio: Bell and Howell Company, 1986), 79-90.
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set a framework for multicultural education that will be reflected upon by educators
and students. It is important to know specifically what is going to be or is being
achieved by implementing multicultural educational programs in schools, instead of
holding on to the mainstream America’s way of teaching. In the past, this method of
teaching may have been effective. This is no longer the case. Sowelf° stated that
Western civilization did not consider cultural differences or customs of groups of
people. Multicultural education implies such things and incorporates effective
teaching strategies that reflect students’ differences and backgrounds.
Researchers have explained multicultural education and its expectancies in the
school system. They have agreed on its purpose (which is to educate all students
effectively) and its goal ( which is to ensure understanding and respect for all cultures
through education). In essence, we must now work toward accepting its purpose and
obtain its goal in educating all students.
School Involvement in Multicultural Education
The school is the common place for learning. Howard^* maintained that schools
are powerful institutions that teach, socialize and indoctrinate ideas and information.
Schools are also seen as arenas of interest groups. Because of this, steps must be
taken by the school system to implement a multicultural educational program.
^“Thomas Sowell, "Multicultural Instruction," American Spectator (April 1993):
47.
^‘Gary Howard, "Whites in Multicultural Education: Rethinking Our Role," Phi
Delta Kappan (September 1993): 36.
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Williams^^ pointed out one step which is to use a humanistic attitude that dominates
the curriculum and instruction. Second, massive staff training programs should be
launched. Third, multicultural materials and resources must be created and made
available. Last, community involvement must be enlisted and maintained.
Banks^^ agreed that the school is a social environment and in order to implement a
successful multicultural educational program this idea must be maintained. The total
school environment must be changed through strategies that include diversity in
cultures and backgrounds. Such reforms are made through peer relationships, verbal
interaction between teachers and students, the culture of the school, curriculum, extra¬
curricular activities, attitudes toward minority languages and testing programs.
Furthermore, Banks^ maintained that concerned parties interested in reforming the
schools could share in a collective vision, leadership and responsibility for providing a
firm foundation for school improvement.
A school culture must promote positive attitudes toward diverse cultural groups.
Bruder^^ agreed by stating that schools should promote greater tolerance,
understanding and appreciation of different cultural groups. Students from these
groups experience academic success and the motivation to succeed defying all cultural
^^Brenda Williams, "Educating for Cultural Diversity in the Elementary
Schools." Journal of Teacher Education (March 1992): 143.
^^James Banks, "Multicultural Education: Progress and Prospects," Phi Delta
Kappan (September 1993): 21.
^Ibid.
^^Isabelle Bruder, "Multicultural Education: Responding to the Demographics of
Change." Electronic Learning (October 1992): 20.
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differences. In essence, the school should be a cultural environment where teachers
and students should assimilate some of the views, perspectives and traditions of one
another as they interact.
The school’s involvement in multicultural education is important for many
reasons. The school is responsible for fostering and nurturing cultural understanding
and teaching respect for all cultures. The authors cited specifically what roles the
schools play in diversity. Everyone including administrators, educators and students
within the schools play a part in multicultural education.
Teaching Strategies in Multicultural Education
The goal of education is not just to deliver instructional services but to insure that
all children learn at optimum levels. Garcia^® explained that diversity should be
taught to students, and teaching should refer to understanding diversity. Students are
not standardized, and teaching should not be a routine either. Brown^’ agreed that
teaching is more than merely presenting information. It is, rather, a process of
human interaction that involves communication and learning.
Teachers need to be aware of and familiar with the various types of teaching
strategies so that they can help structure a curriculum that enables all students to
learn. On the other hand, teachers can never be adequately prepared in advance to
^®Jesus Garcia, "The Challenging Image of Ethnic Groups in Textbooks," Phi
Delta Kappan (September 1993): 31.
^^Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 48-50.
17
teach a diverse group of children. Gold, Grant and Rivilin^® stated that teachers
should learn how to use the information about different ethnic groups and their
cultural experiences in analyzing the social interaction and instructional dynamics of
multiethnic classrooms. Teaches must also keep in mind that they are teaching
individuals as well as ethnic groups.
In multicultural education, the learning styles of students and the teaching styles of
teachers are understood and used to develop effective instructional strategies.
Gollnick and Chinn^® cited strategies that come from staff development programs that
provided opportunities for teachers to learn how to change their teaching styles and to
meet the varied learning modalities of their students. Teachers are also learning about
the multiple perspectives, cultures, values and home and community backgrounds of
their students. Brown^° mentioned teaching strategies that include the students and
their knowledge of diversity. Some teachers use content integration when teaching in
a diverse classroom. This involves examples, data and information from various
cultures and groups to illustrate concepts, principles and theories. Another form of
teaching is through knowledge construction in which social, behavioral and natural
^*Milton Gold, Carl Grant, and Harry Rivilin, In Praise of Diversity: A
Resource Book for Multicultural Education (Washington, D.C.; Multicultural
Education Publication, 1977), 90-100.
^’Donna Gollnick and Philip Chinn, Multicultural Education in a Pluralistic
Society (Columbus, Ohio: Bell and Howell Company, 1986), 82-90.
^“Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 49-50.
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scientists use to be creative within their respective disciplines. Banks^^ cited ways of
integrating ethnic content into the curriculum through teaching approaches. First, the
contribution approach focuses on heroes, holidays and discrete cultural elements.
Second, the additive approach involves adding content, themes, concepts and
perspectives of ethnic groups without changing the structure. Third, the
transformation approach includes restructuring the curriculum because it may enable
the student to view concepts from the perspective of diverse ethnic and cultural
groups.
Educators define and conceptualize multicultural education differently according to
its goals, practices, and the social groups they deal with in the schools. Once an
educator becomes familiar with a multicultural educational program, he can teach
appropriate respect, intelligence and pride that can be seen in and by all cultural
groups. Sleeter^^ stated that teaching the culturally different is an attempt to raise the
achievement of students of color mainly through designing culturally compatible
educational programs. Teachers promote identification and solidarity among ethnic
groups because an ethnic child must be able to function within their ethnic culture and
in the mainstream America’s culture. For example, Willis” cited that black children
^‘James Banks, "Multicultural Education: Characteristics and Goals," Journal of
Social Issues (1990): 5.
^Christine Sleeter, Empowerment Through Multicultural Education (New York:
New York Press, 1991), 15-20.
”Madge Willis, "Learning Styles of African American Children: A Review of
the Literature and Interventions," The Journal of Black Psychology (Fall 1989): 48.
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learn according to rhythm, variety, creativity and peer interaction which is
encouraged in their ethnic culture. This may not be the case in mainstream
America’s culture. Agreeing, Howard^'* mentioned that in order to be successful in
mainstream institutions, people of color need to be bicultural, meaning having the
knowledge of their own cultural community and the knowledge of the dominant
culture.
In general, teachers have numerous roles in the classroom. Most importantly,
they have to be role models for all students, especially students of color. It is
essential that these students come into contact with a variety of teachers of color
during the course of their education. Gold, Grant and Rivilin” explained that
teachers must also be directors of learning who plan, carry out and evaluate effective
learning activities. They should also understand individuals, meet individuals’ needs,
and develop individuals’ talents so that they can fully understand, acknowledge and
affirm their cultural dimensions and overcome stereotypes. Teachers must also be
guidance counselors to help resolve social concerns of the students in their schools.
Teachers are expected to know their student’s backgrounds and know the
curriculum of a school so that they can be able to address the diverse needs of
students as they arise. The authors previously mentioned have clearly stated these
^Gary Howard, "Whites in Multicultural Education: Rethinking Our Role," Phi
Delta Kappa (September 1993): 37.
^^Milton Gold, Carl Grant, and Harry Rivilin, In Praise of Diversity: A
Resource Book for Multicultural Education (Washington, D.C.: Multicultural
Education Publication, 1977), 95-100.
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facts. It is a must that student teachers and other future leaders be knowledgeable and
experienced in multicultural education. If teachers are not supplied with adequate
multicultural educational equipment, such as learning materials, proper history books
and reading materials, then the students suffer both academically and socially.
Overall, teaching from a multicultural perspective involves diversity in the
curriculum.
Curricular Changes in Multicultural Education
Curriculum is the course work offered or required by an educational institution for
a successful completion of a degree. It is selected through traditionally accepted
knowledge that has been encoded and passed down by White Angle-Saxon Potestants,
otherwise known as mainstream America. Brown^® stated that mainstream America’s
curriculum ignores the history experiences and cultures of ethnic groups, which in
turn can perpetuate and reinforce racism in the schools. Garcia^^ agreed by citing that
in the past, European writings were negative and down-played ethnic groups. The
presence of minority and majority groups in history texts were not equally dispersed.
Ethnic content such as African American heroes, other ethnic leaders and authors of
color do not appear in student’s reading materials. A strict Eurocentric perspective
will not properly prepare students for a successful future in a multicultural world.
Students should feel good about themselves and be able to see themselves in their
^^Thornas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 30-50.
^’Jesus Garcia, "The Changing Image of Ethnic Groups in Textbooks," Phi
Delta Kappan (September 1993): 32.
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curriculum, therefore enhancing self-esteem. Black parents and brown parents are
demanding that their leaders, images and dreams be mirrored in the textbooks and
lesson plans that their children are studying. Gambino^® mentioned that students must
perceive the relevancy of the learning process or they will become inattentive and
have nontask oriented behaviors. Teachers tend to interpret this behavior as being a
learning deficiency and place these students in tracking classes or label them as low
achievers. Sleeter®’ cited that the only way for this process to be eliminated is for the
curriculum to include assessment techniques that are fair to all groups.
It is both practically and theoretically incorrect to use the experience of White
ethnic groups as a guide to comprehend the culture of nonwhites. The curriculum
should help students view and interpret events and situations from the perspectives of
several disciplines and ethnic groups. Major changes ought to be made in the ways
that educational programs are conceptualized, organized and taught. In essence,
educational approaches need to be transformed into a multicultural curriculum that is
of relevance to all groups of people. Gold'”’ agreed by explaining that a sound
multicultural curriculum should help all students, from both majority and minority
groups, to break out of their cultural ethnic enslavery and learn that there are many
®*Richard Gambino, "From The One, Many: The Multiculturalistic Threat,"
Current (November 1992): 36.
^’Christine Sleeter, Empowerment Through Multicultural Education (New York:
New York Press, 1991), 17-20.
'^’Stephen Gold, Teaching Strategies for Ethnic Studies (Michigan: Allyn and
Bacon, 1991), 60-63.
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ways to live and survive among other cultures. Vann'" maintained that all students
can benefit from a multicultural curriculum.
Colleges and universities are also trying to change their curriculum. Hu-Deharf^
explained that ethnic studies programs challenge the prevailing academic power
structure and the Eurocentic curricular of colleges and universities. The program
focuses on groups viewed as minorities in American society. It also seeks to recover
and reconstruct the histories of those Americans whose history was neglected and to
identify and credit their contributions to society and their culture. Gollnick and
Chinn'^^ cited that a major goal of ethnic studies is to help the individual to better
understand his or her own self by looking through the perspective of other cultures.
By changing the curriculum in the schools, educators become aware that all
children do not learn at the same rate or in the same manner. Therefore, the
traditional way of program planning or curricular planning must be revised to include
ethnic groups and the understanding of different cultures which is included in our
society. It has been stated and agreed upon by many authors that a multicultural
educational program is beneficial to all students. Achievement levels can be raised as
well as decreasing the dropout rates of all students when there is an underlying
understanding of one’s culture and that of another.
'"Kimberly Vann and Jawanzu Kunjufu, "The Importance of an Afrocentric,
Multicultural Curriculum," Phi Delta Kappan (February 1993): 490.
‘‘^Evelyn Hu-Dehart, "The History, Development, and Future of Ethnic Studies,"
Phi Delta Kanoan (September 1993): 52.
'‘^Donna Gollnick and Philip Chinn, Multicultural Education in a Pluralistic
Society (Columbus, Ohio: Bell and Howell Company, 1986), 79-90.
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In essence, the multicultural curriculum will include information on diversity
which will reflect on leaders, dreams and the history of cultural groups. The
traditional curriculum set stereotypes or provided no information at all on the
achievements of different ethnic groups. A student’s self-respect and the respect for
others is also encouraged when there is some form of communication and






The purpose of this study was to examine the cultural diversity in contemporary
schools and to evaluate the literature examined.
METHODOLOGY
The writer used the content analysis technique of research. The writings of several
authors were selected, according to their relevance to the issue, and examined for
comments, suggestions, and critiques about the issue of cultural diversity and its effects
on the curriculum of our various schools.
FINDINGS
SUMMARY OF THE LITERATURE
A brief summary of the related literature includes the following significant points.
African Americans began their quest for their Civil Rights in the United States,
according to Brown.The major goal of this movement was the elimination of
discrimination in public accommodations, employment and education.
African Americans and other minorities demanded schools and other educational
institutions to reform the curriculum so they would reflect the minorities’ experiences.
“Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 27-50.
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histories, cultures and perspectives, according to Banks,
One writer claimed that such programs as Compensatory Education, Ethnic Studies,
Urban Studies and Head Start were established to meet the needs of minority students,
according to Williams.'*® Multicultural education brought attention to diversity in the
nation and schools. It brought an awareness of diversity and the need to accept different
cultures in society as well as our schools. People from different cultures must reach out
beyond their cultural and ethnic borders to create a common and civic nation.
Our educational system must reflect the nation’s diversity in its student body, faculty
and curriculum and it must seek to achieve comparable educational goals for all groups
in society.
The general makeup of our population is rapidly changing. Demographics predict
that one out of every three students in public schools will be an ethnic minority by the
year 2000, according to Gambino.
The real aim of multiculturalism is unity through diversity, according to Ladson-
Billings.'** Also, it is believed that multicultural education is based on the fundamental
belief that all people must be given respect regardless of ethnic, social, cultural or
“^James Banks, "Multicultural Education: Characteristics and Goals," Journal of
Social Issues (1990), 4.
'‘^Brenda Williams, "Educating for Cultural Diversity in the Elementary
Schools," Journal of Teacher Education (March 1992): 141.
“''Richard Gambino, "From The One, Many: The Multiculturalistic Threat,"
Current (November 1992): 35.
'•^Gloria Ladson-Billings, "The Multicultural Mission: Unity and Diversity,"
Social Education (September 1992): 308.
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religious backgrounds, according to Gold/’
The Melting Pot Theory was designed to illustrate how ethnic differences would mix
and from this mixture, a new person and land would emerge, according to Brown/® One
point stated that pluralism, which characterizes our culture, also tolerates differences and
recognizes the values and potential of diversity and the potential wealth that lies in
diversity, according to Corner/^ It is further stated that multicultural education is a
reform movement trying to change the schools for all students, according to Banks/^
Another writer claimed that the educational objective is for students to be able to
adapt to the existing configurations of the power that makes up the dominant society,
according to Gollnick/^ Multicultural education values diversity and sets goals for
students that reflects a tolerance for differences/“
Schools are powerful institutions that teach, socialize and indoctrinate ideas and
‘‘’Milton Gold, Carl Grant and Harry Rivilin, In Praise of Diversity: A Resource
Book for Multicultural Education (Washington, D.C.: Multicultural Education
Publication, 1977), 86-100,
^‘Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 27-50.
^‘Trevor Corner, Education in Multicultural Societies (New York: St. Martin’s
Press, 1984), 11-20.
^^James Banks, "Multicultural Education: Characteristics and Goals," Journal of
Social Issues (1990): 3.
“Donna Gollnick and Philip Chinn, Multicultural Education in a Pluralistic
Society (Columbus, Ohio: Bell and Howell Company, 1986), 79-90.
“Ibid.
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information, according to Howard.** Several steps have been suggested to be included
in the curriculum and instruction, according to Williams.*® The total school environment
must be changed through a strategy that includes diversity in cultures and backgrounds,
according to Banks.*’
Concerned parties interested in reforming the schools could share in a collective vision,
leadership and responsibility for providing a firm foundation for school improvement.**
It is believed that teaching is more than merely presenting information. It is a
process involving human communication and learning, according to Brown.*®
Ethnic Studies programs challenge the prevailing academic power structure and the
Eurocentric curricular of colleges and universities, according to Hu-Dehart.®” Another
writer believes a sound multicultural curriculum should help all students break away from
their cultural and ethnic enslavery and learn that there are many ways to live and survive
**Gary Howard, "Whites in Multicultural Education: Rethinking Our Role," Phi
Delta Kappan (September 1993): 37.
*®Brenda Williams, "Educating for Cultural Diversity in the Elementary
Schools," Journal of Teacher Education (March 1992): 143.
*’James Banks, ’Multicultural Education: Progess and Prospects." Phi Delta
Kappan (September 1993): 23.
**Ibid.
*®Thomas Brown, Teaching Minorities More Effectively (New York: New York
Press, 1990), 40-50.
®®Evelyn Hu-Dehart, "The History, Development, and Future of Ethnic Studies,"
Phi Delta Kappan (September 1993): 52.
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among other cultures, according to Gold.**
SUMMARY OF THE FINDINGS
The findings derived from this study are as follows:
1. The curriculum needs to reflect the experiences, histories, cultures and
perspectives of minority Americans.
2. Educators have begun to move in the direction of establishing instructional
programs and organizations to accommodate the diverse needs of ethnic groups.
3. Efforts are being made to include multicultural education in teacher educational
programs.
4. Multicultural education brought an awareness to America and its schools.
5. Better understanding of one’s culture helps eliminate and prohibit hatred and
discrimination among teachers and students.
6. It was indicated that multicultural education brought an awareness of diversity and
the need to accept different cultures in society.
7. The population is rapidly becoming more diverse in ethnicity, religion, language,
music, art, literature, and other cultural expressions.
8. Our educational system must reflect the nation’s diversity in its student body and
faculty.
9. The curriculum must be designed to achieve comparable educational goals for all
groups in society.
^‘Stephen Gold, Teaching Strategies for Ethnic Studies (Michigan: Allyn and Bacon,
1991), 60-63.
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10. The aim of multiculturalism is unity through diversity.
11. Minority students can raise their self-esteem, school performance, school
attendance rates, and their participation in their society.
12. The purpose of multicultural education is to effectively educate all students and
its goal is to ensure understanding and respect for all cultures through education.
13. Major changes must be made in conceptualizing and organizing educational
programs.
CONCLUSIONS
An analysis of the major findings derived from this study seem to warrant the
following conclusions;
1. Opportunities exist to infuse rich experiences into the school curriculum to
accommodate students’ future educational needs.
2. The school curriculum must be appropriately restructured to reflect the
educational needs, interests and characteristics of our various cultures.
IMPLICATIONS
The conclusions drawn from the findings of this study seem to warrant the following
implications:
1. The assimilation of various cultures is expected to become a potent force that will
effect the curriculum and activities within the school systems throughout the United
States.
2. More writers are having literature published on multicultural issues.
3. A sufficiently high level of tolerance for cultural diversity is being recommended
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by writers on multicultural issues,
4. More tolerance will be exhibited in the future as various cultural groups continue
to interact.
5. Differences among various cultures are no longer viewed as being inferior to the
traditional Anglo-Saxon concept of racial superiority.
RECOMMENDATIONS
The implications inferred from the conclusions drawn from the findings of this study
seem to warrant the following recommendations:
1. Further efforts should be made to continue to critically examine the multicultural
issue as it relates to educational needs and curriculum planning by educators and school
counselors.
2. Adequate efforts should be made to completely dispel the notion of the superiority
of one culture over another.
3. Appropriate efforts should be made to sufficiently raise the tolerance levels of
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